Introduction to [Target Language] 5 to 12

Introduction
This Integrated Resource Package (IRP) sets out the provincially prescribed curriculum for [Target Language] education, grades 5 to 12. The study of [Target Language] and culture is intended to enable learners to communicate purposefully in [Target Language] and to provide opportunities for students to gain insights into their own culture and to develop an openness to cultural diversity. 

Principles of Learning

Provincial education programs are based on three principles of learning that reflect current views of how effective learning occurs. They have profound implications for all aspects of the program, such as the roles of student and teacher, the kinds of learning resources that are chosen, and the type of assessment that occurs. The development of this [Target Language] 5 to 12 IRP has been guided by and incorporates these principles of learning:

•
Learning requires the active participation of the student.

•
People learn in a variety of ways and at different rates.

•
Learning is both an individual and a group process.

Rationale

Insert your rationale here. Two or three paragraphs should be sufficient to explain why instruction in your target language is of benefit to students in British Columbia.

The Communicative-Experiential Approach

The [Target Language] 5 to 12 curriculum endorses what is commonly referred to as the communicative-experiential approach. In this approach the focus of instruction is the purposeful use of language to perform real-life tasks, share ideas, acquire information, and get things done. Grammar instruction plays a supportive role only—to provide useful strategies to facilitate communication and comprehension.

The communicative-experiential approach is guided by an educational philosophy that includes the following principles:

•
As much as possible, language learning should emulate authentic language use.

•
The goal of language learning is performance with language rather than knowledge about the language.

•
Language learning is not additively sequential but recursive and paced differently at various stages of acquisition.

•
Language develops in a series of approximations towards native-like norms. Language learning is not the accumulation of perfectly mastered elements of grammar and vocabulary. Thus, learner errors are to be expected.

•
Language proficiency involves both comprehension and production. Comprehension abilities tend to precede and exceed productive abilities.

•
Language is inextricably bound to culture. Language use requires an understanding of the cultural context within which communication takes place.

•
Language learning is complex. Instruction takes into account individual learning styles and rates, and also attends to teaching process strategies for successful language learning.

•
The ability to perform with language is facilitated when students actively engage in meaningful, authentic, and purposeful language-learning tasks. 

•
Assessment reflects instructional goals and is performance oriented.

•
Technology and textbook materials play support roles for language-learning goals; they should not determine curriculum.

(Adapted from “Teaching and Learning K-12 Authentic Instruction Communication,” Section 7.19, ASCD Curriculum Handbook, September 1994.)
Prescribed Learning Outcomes

Prescribed learning outcomes in this IRP are expressed in terms of tasks to be performed and not in terms of language items to be mastered. Assessment and evaluation of language acquisition focus on students’ abilities to understand others and to express themselves comprehensibly and appropriately. Assessment and evaluation do not focus on the mastery of grammar for its own sake.

Where possible, the prescribed learning outcomes show progression through the grades.

Language-Learning Strategies

Language-learning strategies are important components of a language program and are now recognized as an essential part of successful language learning. Examples of such strategies include using visual clues; recognizing cognates; recognizing, using, and adapting language patterns; using a variety of writing processes such as brainstorming, sharing, revising, editing, and publishing; and using context to support and extend language learning. When students apply a range of specific strategies to their language learning, they are better able to understand information, clarify and negotiate meaning, and generally communicate more effectively.

The Language-Learning Strategies chart (page 5) shows a cumulative range of strategies suggested for each grade. By Grade 12, students should be using the full range of strategies.

The language-learning strategies on page 5 are strongly recommended, but may be modified if necessary.

Language-Learning Strategies
As students progress through the grades, they should develop and apply a range of strategies to assist their comprehension and expression. Students need experiences that encourage them to:

	Grade 5
	Grade 6
	Grade 7

	•
recognize cognates

•
use visual aids, actions, lists, and pre-framed models

•
use visual and context clues to guess meaning

•
use mime, gesture, and props to help convey meaning

•
use repetition, alone or with others, to practise and reinforce new language

•
record ideas or expressions with visual images and symbols

•
derive meaning by listening attentively and participating fully 
in activities


	•
use prior knowledge of a topic to predict meaning

•
use formula phrases, including greetings and expressions of politeness

• 
actively seek help by asking for clarification and repetition

• 
connect new topics to personal experience

• 
use some English or mother-tongue words, if necessary, to maintain communication 

•
develop personal notebooks and dictionaries to record new vocabulary


	•
recognize known [Target Language] words and cognates in new contexts

• 
ask for specific words in [Target Language], if necessary, while continuing communication

• 
listen to and practise pronunciation of the written word

•
group new items into categories that are personally meaningful

•
self-evaluate progress by comparison with earlier performance or against personal goals 

•
continue to record new vocabulary and phrases



	Grade 8
	Grade 9
	Grade 10

	•
recognize and use common patterns

•
adjust the message in order to use known expressions and vocabulary

•
use word webbing charts, tables, and other graphic organizers to support oral and written expression

•
reflect on learning by recording personal goals, successful strategies, and new vocabulary and phrases
	• 
recognize and use common patterns

•
listen, view, or read selectively to focus on key information

•
tolerate ambiguity of meaning when unable to understand fully

•
transfer and adapt known structures to convey meaning in new contexts

•
use a variety of writing processes to convey personal meaning 

•
plan ahead for communicative activities by anticipating language and resources needed


	•
take risks with the language to extend language boundaries

•
use a variety of reference materials, including dictionaries, for comprehension and production

•
set personal goals in language skills and monitor their progress



	Grade 11
	Grade 12
	Introductory Grade 11

	• 
rephrase in [Target Language] to compensate for unknown expressions

•
make personal notes to use as a reference for oral and written productions

•
actively review common, useful expressions and patterns to refine communication

•
self-monitor and correct recurring or significant errors in communication
	•
negotiate meaning by using questions in [Target Language] and other techniques for clarification 

•
summarize information in oral, graphic, and written form

•
use dictionaries, grammars, and other reference materials for clarity of comprehension and expression

•
seek out and create practice opportunities in and out of the classroom
	•
use visual and context clues to guess meaning

•
use mime, gesture, and props to help convey meaning

•
use prior knowledge of a topic to predict meaning

•
recognize and use common patterns

•
tolerate ambiguity of meaning when unable to understand fully

•
transfer and adapt known structures to convey meaning in new contexts

•
use a variety of reference materials, including dictionaries, for comprehension and production

•
set personal goals in language skills and monitor their progress


The following curriculum organizers are strongly recommended, but may be modified if necessary.

Curriculum Organizers

The components of this IRP are categorized under four curriculum organizers. These organizers are based on the common reasons people have for wanting to learn an additional language and have been used to group the prescribed learning outcomes, suggested instructional strategies, suggested assessment strategies, and locally approved learning resources. The curriculum organizers are:

•
Communicating – to communicate with other people

•
Acquiring Information – to acquire information for a purpose

•
Experiencing Creative Works – to experience creative works for linguistic and cultural exposure

•
Understanding Cultural Influences – to interact with and appreciate another culture

These curriculum organizers are practical and purposeful. They allow program developers to address such matters as cross-curricular integration and diverse learning rates, styles, and needs. They focus attention on the most important purposes for studying an additional language. In the classroom, they should not be treated separately but should be integrated into most activities.

Whenever possible, teachers should use and encourage the use of [Target Language]. There are times, however, when English will be necessary to complete a task or provide supporting detail for a learning activity, particularly in the organizer, Understanding Cultural Influences.
Communicating

Learning outcomes listed under this organizer provide opportunities for students to use [Target Language] to establish and maintain relationships, share ideas and opinions, and to complete real-life tasks. This organizer embraces a variety of communication skills—listening, reading, speaking, writing, viewing, and representing—in order to reach students with a wide range of abilities, language traditions, and backgrounds. It emphasizes authentic language-learning experiences and the application of a range of language-learning strategies. Teachers and students are encouraged to use an ever-increasing amount of [Target Language] in all activities and student/student and student/teacher interactions.

In the process of communicating in [Target Language], students are encouraged to take risks.

Acquiring Information

In this age of rapidly expanding information, it is important for students to develop the ability to understand and acquire information from authentic sources in [Target Language] (such as [Target Language] television or radio programs, films, magazines, business and job advertisements, recipes, restaurant menus, schedules, or Internet sites) to complete meaningful tasks. A meaningful task is one that engages students in thoughtful learning and is relevant to their lives.

In the process of acquiring information from sources that are appropriate to their interests and age levels, students are encouraged to apply a range of language-learning strategies to assist their comprehension and expression and to take risks.

In some oral-based target languages, much of the acquired information will come from native speakers of the target language community.
Experiencing Creative Works

Students learn a language most effectively when they experience and appreciate it through music, dance, film, video, art, literature, storytelling by elders or members of the cultural community, and other forms of creative expression.

Students will be motivated to continue their language studies when they have frequent opportunities to listen, view, and eventually read creative works in [Target Language] and respond to them in various ways. Students should be exposed to a wide range of creative works representative of the [Target Language] culture, beginning with visual and aural works and progressing to written works as students’ language skills develop. Over time, students should be able to produce a variety of written, oral, and visual responses.

Teachers are encourage to explore, wherever possible, cultural opportunities that may exist within their own community.

Understanding Cultural Influences 

When students communicate with others in [Target Language] and participate in cultural experiences, they gain insight into the role of culture. Through exploring [Target Language], its cultural context, and its world, students develop an understanding of diverse perspectives and can better appreciate the role of other cultures as well as their own.

Integration with Other Curricula

When teachers and students see [Target Language] as a practical means of communication and not just a narrow field of language study, many opportunities open up for integration with other curricula. The prescribed learning outcomes are deliberately open-ended in nature to encourage teachers and students to make links to other areas of study such as job interviewing, mapping, graphing, music, or art. In secondary schools, teachers could make efficient use of this open-endedness through joint planning and joint evaluation tasks. (See Appendix C for examples of integrated units.) Integration in the elementary classroom is easier and may begin with daily routines and procedures conducted in [Target Language]. In this way, students will see [Target Language] as a useful means of expression.

Split Classes

Teachers are encouraged to use the same themes for both grades if possible, alternating the set of themes each year. The final task for each theme should allow for a wide range of performances so students at all levels of ability continue to learn and be successful. For example, a theme on clothing may have partners or small groups working toward a fashion show with oral presentation. Younger students might use less language and more props, or complete a different task, such as role-playing a clothing purchase.

Suggested Instructional Strategies

Instructional strategies have been included for each curriculum organizer and grade level. These strategies are suggestions only, designed to provide guidance for generalist and specialist teachers planning instruction to meet the prescribed learning outcomes. The strategies may be either teacher directed or student directed or both. There is no one-to-one relationship between the learning outcomes and the instructional strategies, nor is this organization intended to prescribe a linear means of course delivery. It is expected that teachers will adapt, modify, combine, and organize instructional strategies to meet the needs of their students and to respond to local requirements.
Suggested Assessment Strategies

The assessment strategies in this IRP describe a variety of ideas and methods for gathering evidence of student performance, and provide examples of criteria for assessing the extent to which the prescribed learning outcomes have been met. Teachers determine the best assessment methods for gathering this information. 

The assessment strategies or criteria examples are always specific to each organizer. Some strategies relate to particular activities, while others are general and could apply to any activity. It is expected that teachers will adapt, modify, combine, and organize assessment strategies to meet the needs of their students and to respond to local requirements.
Assessment in [Target Language]

Since language is acquired in a spiraling and recursive process, students will thrive in a stimulating environment where risk-taking is nurtured and errors are viewed as a natural and informative part of language development. When students understand the role of errors, they are able to make confident decisions about when to take risks and when to edit carefully for accuracy.

In grades 5 to 7, assessment places equal emphasis on three of the major communication skills: listening, reading, and speaking. From grades 8 to 12, equal emphasis is placed on listening, reading, speaking, and writing. Such a balance in emphasis validates the oral and aural skills that have received less attention in the past than reading and writing. Final evaluations in grades 8 to 12 should therefore base 50% of the total grade on oral and aural skills.

In oral-based target languages, these percentages will need to be adjusted.
About Assessment in General

Assessment is the systematic process of gathering information about students’ learning in order to describe what they know, what they are able to do, and what they are working toward. From the evidence and information collected in assessments, teachers describe each student’s learning and performance. They use this information to provide students with ongoing feedback, plan further instructional and learning activities, set subsequent goals, and determine areas for additional instruction and intervention. Teachers determine the purpose, aspects, or attributes of learning on which to focus the assessment. They also decide when to collect the evidence and which assessment methods, tools, or techniques are most appropriate.

Assessment focuses on the critical or significant aspects of learning that students will be asked to demonstrate. Students benefit when they clearly understand the learning goals and expectations.

Evaluation involves interpreting assessment information in order to make further decisions (e.g., set student goals, make curricular decisions, plan instruction). Teachers evaluate student performance from the information collected through assessment activities. Teachers use their insight, knowledge about learning, and experience with students, along with the specific criteria they establish, to make judgements about student performance in relation to learning outcomes.

Students benefit when teachers provide evaluation on a regular, ongoing basis. When evaluation is seen as an opportunity to promote learning rather than as a final judgement, it shows learners their strengths and suggests how they can develop further. Students can use this information to redirect efforts, make plans, and establish future learning goals.

The assessment of student performance is based on a wide variety of methods and tools, ranging from portfolio assessment to paper-and-pencil tests. Appendix C includes a more detailed discussion of assessment and evaluation.

Integration of Cross-Curricular Interests

Throughout the curriculum development and revision process, the development team has done its best to ensure that this IRP addresses relevance, equity, and accessibility issues. Wherever appropriate for the subject, these issues have been integrated into the learning outcomes, suggested instructional strategies, and suggested assessment strategies. Although an exhaustive list of such issues is neither practical nor possible, teachers are encouraged to continue to ensure that classroom activities and resources also incorporate appropriate role portrayals, relevant issues, and exemplars of themes such as inclusion and acceptance.

The ministry, in consultation with experienced teachers and other educators, has developed a set of criteria to be used to evaluate learning resources. Although neither exhaustive nor prescriptive, most of these criteria can be usefully applied to instructional and assessment activities as well as learning resources. See pages 28 through 43 of the ministry document Evaluating, Selecting, and Managing Learning Resources (2002) for brief descriptions of these criteria, grouped under headings of Content, Instructional Design, Technical Design, and Social Considerations. This document has been distributed to all schools. Additional copies are available from the Publications Bureau, order number RB0142, or on the ministry web site.

Exemptions From the Language Policy

Ministry of Education policy states that all students must take a second language as part of the required curriculum in grades 5 to 8. Students may be exempted from the second language requirement. An exemption may apply to a student who is:

•
identified as a student with special needs 
or receiving English as a Second Language service, and
•
unable to demonstrate his or her learning in relation to the outcomes in a course or subject and grade for which an educational program guide has been prescribed by the minister.

ESL Students and Second-Language Study

Teachers of students for whom English is a second language will need to be sensitive to the varying rates at which these students develop communication skills. ESL students are likely to benefit from teacher modeling of expectations, real-life applications, direct instructions, incremental introduction of language-learning skills, frequent review, and use of graphic organizers (key visuals). [Target Language] teachers are encouraged to use a wide range of appropriate adaptations to instruction and assessment to meet the needs of individual students. When teachers provide instruction in [Target Language], ESL students are placed on an equal footing with their classmates.

Students with Special Needs and Second-Language Study

Although ministry policy states that students may be exempted from second-language study because of special needs, not all students who have been identified as having special needs should be exempted. Second-language study may actually enhance first-language development for some students.

Students representing a wide range of special needs could successfully participate in this course because it uses a communicative-experiential approach. Teachers may need to adapt instructional strategies, activities, and evaluation methods for some students. For example, students with sensory impairments may need amplification or additional description to “view” videos.

Decisions to exempt a student from taking a second language should be made only after considering assessment information about the student’s cognitive, sensory, or physical disabilities.

When an individual student is exempted due to special needs, the exemption must be documented as part of the Individual Education Plan (IEP). For example, students who are deaf might have difficulty with oral sections of a second-language curriculum. Students who are experiencing difficulty establishing communication might concentrate on developing a communication system such as Bliss symbols or voice-activated technology. Students with language-processing disabilities may have difficulties that preclude second-language study. Such exemptions should include consultation with parents or guardians as part of the IEP process.

The following teaching strategies might be used to assist students with special needs in the [Target Language]-learning classroom.

•
Adapt the Environment

-
Cluster students with particular gifts or needs.


-
Use community resources for extension and research. 


-
Make use of preferential seating to enhance research.


-
Create a space with minimum distractions.


-
Change the location of the learning activity to optimize concentration.


-
Make use of co-operative grouping or pairing of learners.

•
Adapt Presentation or Instruction

-
Provide extension activities for students with special gifts and talents.


-
Offer choices for self-directed learning.


-
Provide advance organizers of key information.


-
Demonstrate or model new concepts.


-
Adjust the pace of activities as required.


-
Change the wording of questions or instructions to match students’ level of understanding.


-
Provide functional, practical opportunities for students to practise skills.

•
Adapt Materials and Equipment

-
Use techniques to make the organization of activities more explicit (e.g., colour-code the steps used to complete a task).


-
Use manipulatives and other support materials.


-
Provide large-print charts or activity sheets.


-
Use opaque overlays for text pages to reduce the quantity of visible print.


-
Highlight key points in written material.


-
Provide software that has variable font sizes.


-
Use adapted computer hardware and appropriate software.


-
Provide alternative resources on the same concepts at an easier comprehension level.


-
Provide or arrange for opportunities for independent study (e.g., CD-ROM).

•
Adapt Methods of Assistance

-
Train and use peer tutors to assist students with special needs.


-
Arrange for teacher assistants to work with individuals or small groups.


-
Collaborate with support teachers to develop appropriate strategies for individual students with special needs.

•
Adapt Methods of Assessment

-
Allow students to demonstrate their understanding of concepts in a variety of ways (e.g., murals, displays, models, oral presentations).


-
Match assessment tools to student needs (e.g., oral or open-book tests, tasks performed without time limits, teacher-student conferencing).


-
Set short-term, achievable goals with frequent feedback.


-
Provide opportunities for students to assess their progress and set their own goals.

Learning Resources

The fundamental aim of this curriculum is to enable students to communicate in [Target Language]. The curriculum focuses on the purposeful use of language to perform real-life tasks, share ideas, acquire information, and enhance the understanding of culture. The kinds of learning resources available for students to use while learning the language are vital to achieving this aim and implementing this approach.

In order to help students achieve communication goals and carry out real-life tasks while learning [Target Language], learning resources should include authentic materials that reflect the language at work in daily life. The term realia is often used to describe such resources, which could include newspapers, magazines, web sites, information about entertainment, business, employment, food, holidays and celebrations, and artworks and artifacts reflecting the culture of the [Target Language] community. Community resource persons can enhance language acquisition and provide opportunities to communicate in [Target Language].

Ministry Procedures for Selecting Recommended Resources

The Ministry of Education promotes the establishment of a resource-rich learning environment of educationally appropriate materials intended for use by teachers and students. The media formats include, but are not limited to, materials in print, video, and digital resources, as well as combinations of these formats. Resources that support provincial curricula are identified through an evaluation process that is carried out by practising teachers. It is expected that classroom teachers will select resources from those that meet the provincial criteria and that suit their particular pedagogical needs and audiences. Teachers who wish to use other resources to meet specific local needs must have these resources evaluated through a local district approval process.

Students may be expected to have some choice in materials for specific purposes, such as independent reading or research. Teachers are encouraged to use a variety of resources to support learning outcomes at any particular level. A multimedia approach is encouraged.

The ministry considers special-needs audiences in the evaluation and annotation of learning resources. As well, special-format versions of Grade Collection resources (Braille and taped-book formats) are available. 

Learning resources for use in BC schools fall into one of two categories: provincially recommended materials or locally evaluated materials.
Provincially Recommended Materials

These materials have been evaluated through the provincial evaluation process and have received Minister’s Order and are listed in Appendix B of each IRP.

Locally Evaluated Materials

Learning resources may be approved for use according to district policies, which provide for local evaluation and selection procedures.

The locally evaluated resources listed in this IRP have been approved for use according to district policies.
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