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Appendix C

Assessment and Evaluation Samples 

The samples in this section show how a teacher might link criteria to learning outcomes. Each sample is based on prescribed learning outcomes taken from one or more organizers. The samples provide background information to explain the classroom context, suggested instructional tasks and strategies, the tools and methods used to gather assessment information, and the criteria used to evaluate student performance. 

How the Samples are Organized 

There are five parts to each sample:

1.
Identification of the prescribed learning outcomes

2.
Overview

3.
Planning for assessment and evaluation

4.
Defining the criteria

5.
Assessing and evaluating student performance

1. Prescribed Learning Outcomes

This part identifies the organizer or organizers and the specific prescribed learning outcomes on which the sample is based.

2. Overview
This is a summary of the key features of the sample.

3. Planning for Assessment and Evaluation
This part outlines:
•
background information to explain the classroom context

•
instructional tasks

•
opportunities that students were given to practise learning

•
feedback and support that was offered to students by the teacher

•
ways in which the teacher prepared students for the assessment

4. Defining the Criteria
This part illustrates the specific criteria (based on prescribed learning outcomes) and the assessment task.

5. Assessing and Evaluating Student Performance
This part includes:

•
assessment tasks or activities

•
the support the teacher offered students

•
the tools and methods used to gather the assessment information

•
the way the criteria were used to evaluate the student performance

Evaluation Samples 

The samples on the following pages illustrate how a teacher might apply criterion-referenced evaluation in [Target Language] 5 to 12.

•
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Grade 5
Topic: Photo Safari

1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
ask and respond to simple questions

•
communicate likes, dislikes, needs, and wants

•
respond to classroom instructions

Acquiring Information
It is expected that students will:
•
identify selected information from [Target Language] resources to complete meaningful tasks

•
express acquired information in oral and visual forms

Experiencing Creative Works
It is expected that students will:
•
respond to creative works from [Target Language] culture

2. Overview

Students worked in pairs over a two-week period. Each pair researched two animals and produced an information sheet for each animal. The sheets were collected to form a class photo safari. Evaluation was based on:

•
participation in oral activities

•
animal information sheet

•
role-play situation

•
oral presentation

3. Planning for Assessment and Evaluation

•
The teacher read a [Target Language] story with several animal characters to students. 

•
In English, the class discussed the animals mentioned in the story. The teacher explained that students would be creating a photo safari and in pairs would present role plays. The teacher provided students with the names of animals in [Target Language]. The students practised the vocabulary by means of flashcards, crossword puzzles, and word searches.

•
The class brainstormed, using English when required, the types of information that might be included on the animal information sheets. Using simple multimedia software, the teacher designed a form to be used by students to collect their data. The students scanned pictures and downloaded them onto the forms.

•
Working in pairs, students chose two animals to research and present to the class. They also picked an additional animal or animals for their role play. The teacher provided a list of [Target Language] web sites, CD-ROMs, and picture books that students could consult for more information.

•
To give students the sentence frames they needed, the class worked through a sample sheet for an animal.

•
The presentation to the class was in the form of the word game “Who am I?” Students wrote five clues describing their animal (e.g., I am large. I am grey.) After each clue, the class attempted to guess the animal. 

•
Students were given a choice of role-play situations:

-
purchasing a real or stuffed animal

-
looking for a lost animal

-
performing a puppet show in which two animals converse 

•
In pairs, students presented the role plays to the class.

•
After the presentations and role play, the information sheets were collected and displayed as a class photo safari.

4. Defining the Criteria

The teacher discussed the following criteria 
at the beginning of the activity and offered frequent reminders as students worked. Students had copies of the criteria and rating scales in their notebooks.

Individual Participation During Project Work

To what extent does the student:

•
attempt to use [Target Language] in asking and responding to simple questions

•
use visual and contextual clues to guess meaning

•
respond to classroom instructions

Animal Information Sheet

To what extent does the student:

•
record required information

•
show evidence of research

•
provide a photo, picture, or drawing of the animal

Oral Presentations

To what extent does the student:

•
take risks; make an effort to speak [Target Language]

•
follow simple directions for classroom routines

•
use practised structures to ask and answer questions

•
show interest and perseverance in using [Target Language] resources

•
pronounce familiar words and phrases with increasing accuracy

5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to determine the extent to which students were able to demonstrate learning outcomes identified at the beginning of the unit.  Different rating scales were used for their animal information sheets and participation in oral activities. The class discussed the rating scales before students began their assignments, and all students had copies of the scales. The same rating scales were adapted for other performance tasks throughout the year.

Grade 6

Topic: A Celebration

1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
make and respond to simple requests

•
present information about themselves and others

•
identify formal and informal forms of address

•
express preferences and interests

•
participate in known and predictable classroom situations

Acquiring Information
It is expected that students will:
•
extract selected information from [Target Language] resources to complete meaningful tasks

•
express acquired information in oral and visual forms

Experiencing Creative Works
It is expected that students will:
•
respond to creative works from [Target Language] culture

Understanding Cultural Influences
It is expected that students will:
•
identify selected characteristics of [Target Language culture

•
identify elements of [Target Language] culture that are similar to or different from  their own

2. Overview

This unit introduced students to a traditional [Target Language] celebration. The activities took place over a three-week period. Evaluation of the prescribed learning outcomes was based on:

•
participation during class activities (including group and partner work)

•
oral communication during classroom activities and project work

•
accessing information from an authentic document

•
creation of an invitation

•
comparison chart

•
one or more of a menu, recipe poster, decoration (craft),  and CD or cassette of recorded music

3. Planning for Assessment and Evaluation

•
The teacher introduced the unit by showing the class a number of photographs of various kinds of celebrations. The students tried to guess what event was being celebrated. 

•
The class then investigated various occasions celebrated in [Target Language] culture. They began by looking at several English and [Target Language] resources with information and pictures of various [Target Language] celebrations. The teacher also showed a video about a [Target Language] celebration. 

•
After viewing the video, the class discussed similarities and differences in how people celebrate special occasions in [Target Language] culture and their own. Using [Target Language] words and expressions when possible, students answered questions, such as:

-
What are some occasions you and your family celebrate?

-
What are some occasions people in [Target Language] areas celebrate?
-
Are any of these occasions celebrated in both cultures?
-
Where do these celebrations usually take place?

-
Are special clothes worn? What kind? 

-
Are special foods served? What kind?

-
What other traditions are part of these celebrations?

The teacher recorded useful vocabulary and structures on the board.

•
After the discussion, each student chose one celebration from [Target Language] culture and one from their own culture and completed a comparison chart. Students used print resources, the Internet, or asked community resource people for ideas. They were to use [Target Language] words and phrases as much as possible on their chart.  

•
Students were invited to present their findings to the class. The teacher asked students to listen carefully to the presentations, because they were going to select one of the [Target Language] occasions and celebrate it in class. When the presentations were complete, the class held a vote to choose their favourite celebration.

•
The class discussed what they would do to prepare for the celebration, collating their ideas on flip chart paper to display in the classroom. They decided who they would invite, including [Target Language] community members, where and when they would hold their celebration, and that they would have traditional food, make decorations or crafts, compile appropriate [Target Language] music, and have [Target Language] activities or entertainment.  

•
In pairs or small groups, students used the available resources to find out more 
about the celebration. They researched appropriate food and beverages, music,  decorations, and activities or entertainment. 
•
As a class, they summarized their findings on the flip chart paper, and then decided on who would do or bring what.  

•
The teacher provided students with a copy of an authentic invitation to a celebration, pointing out the formal form of address and important information such as description, date, time, location, if guests should bring anything, and how guests should respond. Students then created invitations to their celebration. The invitations were hand drawn or computer generated.

•
After planning the menu, students decided on who would bring individual items. They formed small groups to cook the more complicated dishes and made posters of the recipes to display during the celebration. 

•
Students decided that they would make simple traditional crafts as decorations and would record a selection of appropriate [Target Language] songs on CD or cassette to play at the celebration. 

•
Students also decided that they would play a traditional game during the party and would invite a community resource person to come to talk to them or give a demonstration during the celebration.  

•
The teacher helped with planning and  materials where required.  

•
On the day of the celebration, students decorated the classroom, brought food and beverages, played music, and enjoyed the game and demonstration by the community resource person.

4. Defining the Criteria

The teacher reviewed the learning outcomes for these activities, explaining the requirements of each task to students. The teacher and students decided the following key criteria should be demonstrated in the assigned tasks. Students would be evaluated on the Celebration Comparison Chart, their participation during project work, acquiring information from an authentic document, the invitation, and one or more of the menu, recipe poster, decoration or traditional craft, or the CD or cassette recording. 

Celebration Comparison Chart 

To what extent does the student:

•
identify similarities and differences between celebrations in [Target Language] culture and their own

•
use [Target Language] words and phrases to express similarities and differences 
Oral Communication during Classroom Activities and Project Work

To what extent does the student:

•
use [Target Language] in asking and responding to simple questions

•
make him- or herself understood

•
respond to and support others when they are speaking [Target Language]

Accessing Information from Authentic Documents

To what extent does the student:

•
try a variety of approaches, skills, and strategies to obtain information

•
extract accurate information from source

•
use extracted information appropriately

Invitation

To what extent does the student:

•
identify the need to use formal forms of address

•
reproduce [Target Language] key words and phrases accurately

•
show appropriate organization of information

•
show consideration for audience (e.g., eye-catching, easy to follow)

Menu

To what extent does the student:

•
present the information in a clear, complete, and logically organized manner

•
use varied and accurate vocabulary

•
include a variety of authentic dishes, desserts, and beverages

Recipe Poster

To what extent does the student:

•
provide required information

•
reproduce understandable [Target Language] words and phrases 

•
show consideration for audience (e.g., eye-catching, understandable)

•
use appropriate recipe vocabulary

Decoration or Traditional Craft 

To what extent does the student:

•
create an object that reflects [Target Language] culture

•
show detail, creativity, and appeal to the audience

CD or Cassette Recording

To what extent does the student:

•
include required selections

•
demonstrate reflection in choices

5. Assessing and Evaluating Student Performance

Teachers and students used performance rating scales to evaluate student work. The class discussed the rating scales before students began their assignments, and all students had copies of the scales. The same rating scales were adapted for other performance tasks throughout the year. At the end of the unit, the teacher conferenced briefly with each student about work completed.

Grade 7

Topic: Personal Clothing Album

1. Prescribed Learning Outcomes:

Communicating

It is expected that students will:
•
ask for and give simple information

•
exchange information about themselves

•
share information about activities and interests

•
participate in classroom activities

•
begin to derive meaning in new language situations

Acquiring Information
It is expected that students will:

•
extract and retrieve selected information from [Target Language] resources to complete meaningful tasks

•
express acquired information in oral, visual, and simple written  forms

2. Overview

This unit was presented in September. Over approximately eight 40-minute classes, Grade 7 students developed and presented clothing albums. Evaluation was based on:

•
a personal clothing album that each student prepared

•
self-assessment and analyses (in English)

•
oral presentations to small groups (in the target language)

3. Planning for Assessment and Evaluation

•
The teacher introduced the topic by asking students how they plan and select their clothing for a new school year. What factors do they consider? How much do they plan in advance? Students were then presented with several options:

-
create and present an album showing his or her clothing needs for Grade 7

-
create and present an album showing the clothing needs for a friend (real or imaginary) in Grade 7

-
create and present an album showing the wardrobe they would choose for Grade 7 if they did not have to consider a budget

•
Students brainstormed to develop a list of clothing vocabulary in [Target Language]. They posted the list on chart paper for easy reference. The teacher encouraged them to consult various sources (e.g., textbooks, magazines, bilingual dictionaries) to add to the list as they worked on their projects.

•
The teacher distributed a selection of [Target Language] catalogues for students to look at and focused their attention on the ways the catalogues were organized. They discussed a variety of ways to organize their own collections (e.g., by season, body part, activity).

•
Students spent two periods “shopping” in the catalogues by cutting out the clothing and accessories they would need for their Grade 7 school year. Some students drew and coloured several of the clothing items they wanted to include. Students used classroom resources (including bilingual dictionaries, class charts, [Target Language] clothing catalogues, and textbooks) to find the vocabulary they needed. The teacher circulated and observed students as they worked, asking questions in [Target Language] and helping them to answer. The teacher provided immediate feedback and recorded observations on a checklist.

•
The teacher reviewed key structures and vocabulary and helped students practise phrases they could use in their presentations, as well as questions they could ask other presenters. Students practised their presentations with partners, then worked in small groups to practise asking and answering questions such as:


Do you like wearing hats?


Yes, I like hats. No, I don’t like wearing hats.

•
The teacher presented a peer-evaluation form to the class. The teacher then discussed evaluation with students, including what to look for in the presentations and how to offer useful feedback to presenters. The class practised completing a form.

•
Students presented their albums to the class. Each student in the audience was required to ask at least two questions of any presenter and to complete a peer-evaluation form for two students, previously selected by the teacher.

•
Students submitted their albums, their speaking notes, the peer evaluations they received, and self-evaluations.

4. Defining the Criteria

The teacher reviewed the learning outcomes for these activities and explained the requirements of each task. The teacher and students agreed on the key criteria that should be demonstrated in each of the assigned tasks.

Personal Album

To what extent does the student:
•
provide relevant and appropriate information

•
include detail and sufficient information

•
write captions in [Target Language] 

•
organize information and present it in logical categories

Oral Presentation

To what extent does the student:

•
provide relevant and appropriate information

•
speak in [Target Language]

•
speak with some fluidity
•
attempt to self-correct

•
respond to questions with relevant information

Self-Assessment

To what extent does the student:

•
use only [Target Language]

•
pronounce [Target Language] words correctly

•
use [Target Language] words and expressions learned in class

•
use new [Target Language] words

•
rephrase if not understood

•
use gestures to help people understand

Personal Response to Other Presentations

To what extent does the student:

•
listen attentively

•
provide encouragement to other presenters

•
ask questions of presenters

5. Assessing and Evaluating Student Performance

The teacher used rating scales to evaluate student performance. Students were given copies of the rating scales as they practised and prepared their presentations. The same scales were adapted for a variety of other assignments throughout the year.

Grade 8

Topic: Leisure Time

1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
ask for and give information, permission, and clarification

•
seek information about activities and interests

• 
participate in familiar activities (real or simulated) 

•
derive meaning in new language situations

Acquiring Information

It is expected that students will:
•
extract, retrieve, and process selected information from [Target Language] resources to complete meaningful tasks

•
express acquired information in oral, visual, and written forms 

2. Overview

Over a two-week period, the teacher developed a series of activities that focused on pastimes and leisure activities. Evaluation was based on:

•
participation in oral activities

•
visual and oral summaries

•
creation of mobiles

•
oral participation in a game

•
accessing information from authentic documents

•
role play

•
creation of postcards

3. Planning for Assessment and Evaluation

•
The teacher began the unit by developing a list of vocabulary with the class to support the topic. Students brainstormed and recorded useful words and expressions on the board and then recorded this vocabulary in their personal dictionaries.

•
Working in groups of three or four, students were assigned one of the following categories: winter, spring, summer, fall, indoor, outdoor, individual, team, or group. They surveyed their classmates by asking What do you like to do in _________  (e.g., winter)? or What do you like to do _________ (e.g., indoors)? or What do you like to do _________  (e.g., on your own)?

•
Groups compiled results and represented them visually to the class (e.g., pie chart, bar graph). Each group also presented an oral summary of the class results, using the visual as an aid. Any new vocabulary was added to the list on the board and recorded in students’ dictionaries. 

•
To reinforce the new vocabulary and the categories, the teacher created classroom corners labelled winter, spring, summer, and fall. Students chose corners that best suited their favourite activities and as newly formed groups, classmates shared their preferences (e.g., I like to ski in winter). The teacher then had students move to different corners and share new interests and activities until they had visited each season.

•
Students individually created mobiles that depicted various pastimes that interested them. Vocabulary was expanded (through use of dictionaries, web sites, newspapers, and magazines) to include necessary equipment, special clothing, facilities, role models, and so on for labelling the array of photos/illustrations, objects, and ideas. Students were encouraged to cut cardboard shapes on which to present their information and hang them with both sides illustrating their interests.

•
The class brainstormed a list of questions that students could use to find out essential information about their classmates’ pastimes (e.g., Where do you do/play/practise ______? With whom do you do/play/practise ______? How long have you been doing/playing/practising ______?) Students were expected to add the list of questions to their personal dictionaries.

•
In small groups, students prepared for a game where only one of them would truthfully present his or her favourite pastimes to the class and the others would try to deceive their classmates with imaginary pastimes they had invented for themselves. The group stood together and briefly summarized the details of their “favourite” activities. After the presentation, the other student groups were allowed a few minutes of questioning at the end. By using and practising their list of questions, students attempted to acquire enough information to catch their classmates in a lie and determine who was being honest. Each group presented in turn. A point was awarded to students who correctly identified the truth-teller.

•
Students then looked at the entertainment/sports sections of [Target Language] newspapers and explored [Target Language] web sites to find activities that would interest them for the weekend. The teacher helped students prepare by discussing strategies for dealing with authentic documents (e.g., listing cognates that support understanding, examining visuals for meaning, scanning for dates, times, location, and costs).

•
In pairs, students role-played scenes in front of the class. Each student inquired about what his or her partner wanted to do on the weekend (e.g., This weekend I want to _____. I am going to _____. How about you?) Students in the audience listened carefully for details (time, place, cost, and so on) keeping track in their notebooks. 

•
After all of the role plays were presented, the teacher asked students to choose an event from those mentioned and design a ticket for it. The teacher provided examples of authentic tickets and the class discussed what pertinent information was needed for this assignment.

•
The next day, students presented their tickets as they entered the room. They were asked to circulate around the room asking the question Where are you going? in order to find others going to the same event. Once they had grouped themselves, they briefly presented information describing where they were going (e.g., I’m going to the game. It’s at eight o’clock.)

•
As a culminating activity, students designed postcards to send to a friend or family member from the event they were attending. Using an example, the teacher and students discussed components of a postcard, noting new vocabulary for greetings and leave-taking on the board. Students were reminded to keep their writing brief to suit the parameters of a postcard. Students were expected to use the information acquired from the ticket and authentic resources, but were encouraged to be creative about other details. Students used illustrations, collages, photos, or computer graphics to visually depict the event.

4. Defining the Criteria

The teacher reviewed the learning outcomes for these activities and explained the requirements of each task. The teacher and students decided the following key criteria should be demonstrated in the assigned tasks.

Oral Participation in Classroom Activities

To what extent does the student:
•
interact with classmates to obtain information

•
use [Target Language] to ask and respond to questions

•
respond to and support others when they are speaking [Target Language]

Visual and Oral Summary

To what extent does the student:

•
provide all required information

•
include relevant and interesting details

•
show appropriate organization of information

•
communicate an understandable message

Student Mobiles

To what extent does the student:

•
provide all required information

•
include relevant and interesting details

•
reproduce [Target Language] words and patterns in understandable form

•
show consideration for audience (e.g., eye-catching, easy to understand)

•
use appropriate vocabulary in labels

•
spell key vocabulary correctly

Oral Participation in a Game or Role Play

To what extent does the student:
•
provide a comprehensible message

•
include some understandable details

•
recognize and respond to simple questions

•
use appropriate patterns and frames to include known expressions and vocabulary

•
sustain the use of [Target Language] throughout the activity

•
use intonation, miming, gestures, and body language to support the information or message

•
pronounce familiar words and phrases with increasing accuracy

Accessing Information from Authentic Documents

To what extent does the student:

•
try a variety of approaches, skills, and strategies to obtain information

•
extract accurate information from sources

•
include appropriate information

Postcard Project

Visual

To what extent does the student:

•
provide appropriate illustrations or photos

•
include relevant and interesting details

•
show consideration for the audience (e.g., eye-catching, easy to understand)

Written

To what extent does the student:
•
write a clear and understandable account

•
convey the main events accurately

•
take risks with language and use a range of vocabulary

5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to evaluate students’ work in this unit. Students were given copies of the rating scales and discussed them in English before they began working on their assignments.  Teachers and students also discussed and used scales to assess and provide feedback on the visual and written aspects of the postcard project.

Grade 9

Topic: Keeping in Touch 

1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
ask for and give assistance and detailed information

•
share opinions and preferences, giving reasons

•
describe and exchange information about activities, people, places, and things

•
communicate in  present and future 

•
participate in selected meaningful, real-life situations 

Acquiring Information
It is expected that students will:
•
extract, retrieve, and process information from [Target Language] resources to complete meaningful tasks

•
explain acquired information in oral, visual, and written forms 

Experiencing Creative Works
It is expected that students will:
•
reflect on and respond to authentic creative works from [Target Language] culture

Understanding Cultural Influences
It is expected that students will:
• 
identify and describe similarities and differences between their own customs and those of [Target Language] 

2. Overview

The teacher developed a series of web-based activities to initiate correspondence with students in [Target Language] culture. The teacher considered a variety of ways to do this, for example, by students corresponding with individual students in another class, by the class as a whole creating messages for another class, or by having students participate in a student listserv or chat group. The introductory activities occurred continuously over two weeks of classes, while the correspondence process continued for the remainder of the school year.

Although this sample deals with electronic correspondence, it can be easily adapted to a penpal situation.
Evaluation was based on:

•
participation in oral preparation activities

•
information collection from the Internet

•
visual projects developed on [Target Language] activities, people, places, and things

•
actual correspondence students sent to their “keypals”

•
oral presentations of the information they received

•
visual projects developed on differences and similarities between their own customs and those of [Target Language] culture

3. Planning for Evaluation and Assessment

• 
Students worked in pairs to do the cooperative activity “think-pair-share”  on the purposes and possible methods of correspondence. During the whole class sharing that followed this activity, the teacher prompted discussion with questions such as:

-
How many of you correspond regularly in writing with others?

-
How many of you have correspondents outside of this region?

-
What format options are available (e.g., mail, fax, e-mail)?

-
What formats do you most enjoy sending? Receiving?

•
Students returned to their partners to create web charts/mind maps on poster paper that showed the benefits of having penpals/keypals. These were posted around the room to remind students of the purpose of this unit.

•
The teacher explained that students would be selecting and corresponding with students from [Target Language] culture using the Internet. 
•
The teacher provided students with (or, subject to time and interest, had the students do a web search for) the three types of keypal exchanges. The class chose the individual student-to-individual student format.

•
The teacher read a sample letter. In pairs, students brainstormed features that make correspondence worthwhile and interesting. They collated ideas on a flipchart for classroom display. The teacher helped students follow up by suggesting simple ways to ensure quality in their correspondence in [Target Language], such as:

-
learning as much as you can about where your keypal lives

-
practising vocabulary and a variety of sentence frames for telling about yourself and asking questions about someone else

-
learning how to describe in [Target Language] the place where you live

-
experimenting with ways of making your information interesting

•
To help students become aware of the area in which their keypals lived, the teacher provided a photocopied map and had students colour the appropriate region.

•
Using the Internet and other resources, students researched the assigned [Target Language] culture to complete an information sheet provided by the teacher. Each group presented their findings to the class with any visual support they were able to print off the Internet. The completed information sheets and visuals were posted on a central bulletin board on a large map of the [Target Language] world.

•
Students read sample [Target Language] penpal/keypal letters and generated a list of useful vocabulary and language structures. They worked in pairs to fill in the blanks in letters where words and phrases had been omitted (cloze activities). Multiple samples and phrasings helped students develop variety in their correspondence.

•
Each student created a letter of introduction to a keypal that was first sent to the teacher’s e-mail address. The letter contained elements from the information chart done earlier. The teacher forwarded students’ letters to the appropriate teacher, school, or student listserv.

•
During the rest of that term/semester, students were given the opportunity to check their e-mail regularly and to respond to any messages received. The teacher tracked the correspondence by providing a correspondence log to be completed by students.

•
At the end of the term/semester, students introduced their keypals to the class with multimedia presentations that included all of the information they had learned about their keypals’ culture as well as personal descriptions of the students. Each presentation had an oral introduction, a music background, pictures and objects from the keypal’s country, photos of the keypal, and samples of his or her favourite foods. A few students chose to do PowerPoint presentations.

4. Defining the Criteria

The teacher reviewed the learning outcomes for these activities, then explained the requirements of each task to the students. The teacher and students decided the following key criteria should be demonstrated in the assigned tasks.

Accessing Information on the Internet

To what extent does the student:
• 
access a variety of electronic sources (such as [Target Language] search engines and web sites)

•
download appropriate data from the Internet

Participation in Oral Activities

To what extent does the student:
•
interact with the information through questions, responses, and following instructions

•
use [Target Language] to ask and respond to questions from the teacher and other students

•
speak [Target Language] during class and group activities

•
respond to and support others in their use of [Target Language]

Web Chart/Mind Map on the Benefits of Having a Keypal

To what extent does the student:
•
provide all required information

•
include relevant and interesting details

•
use appropriate vocabulary, spelled correctly

•
show appropriate organization of information

Information Sheet  

To what extent does the student:

•
provide all required information

•
include relevant and interesting details

•
use appropriate vocabulary, spelled correctly

•
show appropriate organization of information

•
reproduce [Target Language] words and patterns in understandable form

Oral Presentation of the Information Sheet

To what extent does the student:
•
present information clearly

•
include relevant or interesting details or features

•
speak smoothly—most pauses occur at the end of phrases or sentences

•
use a variety of vocabulary and language structures appropriate to the subject

E-mail Letters to Keypal

To what extent does the student:

•
present clear, relevant, and appropriate information

•
include interesting details or features

•
ask questions about or make comparisons with local community

•
include information about personal tastes, a description of the school, and community customs

•
ask questions about comparable customs or behaviour patterns

•
use a variety of vocabulary and language structures

•
use spelling and mechanics that do not interfere with meaning

Multimedia Presentation on the Keypal

To what extent does the student:
•
convey an understandable message

•
include all required information

•
provide relevant and unusual details to add interest

•
sustain the use of [Target Language]—pauses do not impede communication

•
pronounce most words accurately or approximately

•
self-correct as needed

•
use appropriate vocabulary and language patterns correctly

•
include several types of media: music, visual, electronic

5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to evaluate students’ work on this unit. Students were given copies of the rating scales, and discussed them in English before working on their assignments. Teachers and students used the scales to assess and provide feedback on the posters, information sheets, information presentations, and e-mail letters. These scales were adapted and used throughout the year to assess visual, oral, and written work.  

Grade 10

Topic: Friendship
1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
communicate needs, desires, and emotions, giving reasons

•
describe events and experiences  

•
communicate in past, present, and future 

•
participate in a variety of meaningful, real-life situations 

Acquiring Information
It is expected that students will:
•
retrieve, process, and adapt information from [Target Language] resources to complete meaningful tasks

•
explain in detail acquired information in oral, visual, and written forms 

Experiencing Creative Works
It is expected that students will:
•
discuss and respond to authentic creative works from [Target Language] culture

Understanding Cultural Influences
It is expected that students will:
•
compare and contrast their own customs to those of [Target Language] culture

•
identify language, expressions, and behaviours that suit cultural context

2. Overview

The teacher developed a three-week unit on friendship that included:

•
participating in oral activities

•
developing web charts on personality traits

•
creating public service announcements

•
doing research on the Internet on friendship items

•
creating visual and personal responses to a poem

•
creating soap opera videos

3. Planning for Assessment and Evaluation

•
The teacher distributed index cards to the students. Each student secretly recorded the name (in large print) of a famous person. The teacher gathered the cards and randomly taped one on each student’s back.

•
Students circulated around the room attempting to figure out who they were by asking questions that elicited yes or no responses only. When students had determined their identities, they sat down with the cards in front of them.

•
The teacher put the students in groups and asked them to choose two of the famous people from the ones collected in their group. The teacher provided each group with chart paper, markers, and dictionaries and asked the students to brainstorm and web qualities and personality traits of the people on their chosen cards. The charts were placed around the room and students returned to their seats to write entries in their personal journals about which one of these famous people they would pick to be their friend and why.

•
Students later shared their journal entries in groups. Together they agreed on the essential qualities of friendship. Groups were then asked to create 30-second public service announcements for TV or radio with the theme of the importance of friendship.

•
The teacher presented a [Target Language] poem on friendship taken from a magazine, book, or the Internet. In pairs, using dictionaries, students derived meaning from the poem.

•
Each student created a personal response to the poem using both written and visual formats (which included many forms, such as song, dance, art, Reader’s Theatre, and drama).

•
For a final task, students worked together to create scenes inspired by real or imagined soap operas. The themes related to friendships and relationships. Students worked in groups to create storyboards and scripts, scout locations, obtain props and costumes, rehearse, and then film their scenes. They showed their videotapes to the class at the end of the unit. Students were also given the option of doing live presentations or computer-generated animations. 

4. Defining the Criteria

The teacher reviewed the learning outcomes for these activities, explained the requirements of each task, and discussed key criteria with students.

Participation in Oral Activities

To what extent does the student:

•
follow instructions

•
use [Target Language] to ask and respond to questions from other students

•
respond to and support others in 
their use of [Target Language]

•
take risks, show interest, and persevere

Webbing Personality Traits

To what extent does the student:

•
include relevant and interesting details

•
show appropriate organization of information

•
communicate an understandable message

Public Service Announcement

To what extent does the student:

•
speak comprehensibly

•
accurately identify and describe the qualities of friendship

•
take risks to include new or unfamiliar language that enhances each description

•
correctly use the frames and vocabulary provided

•
use gesture and expression to support communication

Visual and Written Personal Response to the Poem

To what extent does the student:

Visual
•
demonstrate an understanding of the content of the poem

•
include relevant and creative detail

•
show consideration for the audience (e.g., varied, eye-catching)

•
provide a comprehensible message

Written
•
show appropriate organization of information

•
demonstrate an understanding of the content of the poem

•
use a range of appropriate vocabulary, including new vocabulary from the poem, to support and enrich the message

Soap Opera Video

To what extent does the student:

•
attempt to model a soap opera

•
use interesting language, details, or humour to engage the audience

•
provide character development

•
use a range of appropriate vocabulary and structures

•
interact effectively with expression and show some spontaneity

5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to evaluate students’ work on this unit.  Students were given copies of the rating scales, and discussed them in English before they began working on their assignments. Teachers and students discussed and used the scales to assess and provide feedback on the public service announcements, poem responses, and soap opera videos. These scales were adapted and used throughout the year to assess visual, oral, and written work. 

Grade 11

Topic: Contemporary Issues

1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
exchange opinions on topics of interest

•
describe or narrate events, situations, or experiences

•
use a range of vocabulary and expressions in past, present, and future 

•
interact in a variety of meaningful, real-life situations

Acquiring Information
It is expected that students will:
•
retrieve, research, and use relevant information from [Target Language] resources to complete meaningful tasks

•
summarize acquired information in oral, visual, and written forms 

Experiencing Creative Works
It is expected that students will:
•
compare, contrast, and respond  to authentic creative works from [Target Language] culture

Understanding Cultural Influences
It is expected that students will:
•
identify  contemporary issues in [Target Language] culture

•
demonstrate an understanding of similarities and differences between their own culture and that of [Target Language]

•
identify  and compare language, expressions, and behaviours that reflect cultural context

2. Overview

This unit was designed to give each student the opportunity to explore, in depth, a current social, political, or economic issue important to the [Target Language] world. Issues ranged from international trade policies to child poverty. All work was completed in [Target Language]. Evaluation was based on:

•
group oral presentations

•
scrapbooks or journals containing information about the issues presented

•
individual creative works

3. Planning for Assessment and Evaluation

•
The teacher introduced the unit by showing the class a brief clip from a documentary video about child poverty in the [Target Language] country or region. Each student was asked to make three personal comments related to the film, and to share these with two other students. The teacher facilitated an open class discussion about other issues in the [Target Language] world that students were aware of.

•
The class developed a list of vocabulary and language structures that were useful in talking about current events and issues. The teacher added to the list and modelled ways of using some of the phrases and structures to talk about social issues. 

•
Students formed small groups. The teacher provided a variety of current [Target Language] resources (magazines, newspapers, taped news broadcasts, news video clips) and asked the groups to identify all the current issues they could find that related to the [Target Language] world. As the groups shared their lists, the teacher created a chart of the topics they suggested, including:

-
environmental issues

-
the economy

-
immigration

-
political issues

-
child poverty

•
Students conducted a Media Watch for one week. They listened to newscasts, read news magazines and other periodicals, read newspapers (local and on the Internet), and watched for references to any of the topics mentioned in class. Most of the Media Watch was conducted in English; however, students also consulted [Target Language] news resources provided by the teacher. Students recorded their observations in [Target Language] on sheets prepared by the teacher. Each sheet included the date, source, topic, and general editorial tone, as well as two or three key points.

•
Students formed groups of three. Each group chose an issue from the Media Watch to explore in depth. They gathered current information through a variety of authentic [Target Language] resources, including:

-
periodicals

-
newspapers, television

-
web sites

-
people and organizations from the country or region in question

-
art, music, and literature


Students recorded the information in Media Watch booklets and met frequently with their groups to check on their progress and talk about what they were learning. The teacher provided assistance and feedback throughout the activity.

•
Each group used what it had learned to prepare an oral presentation about the issue. The teacher encouraged groups to choose a variety of formats for their presentations, and the class brainstormed a list of possibilities:

-
panel discussion

-
debate

-
talk show (taking on roles of different people interested in the issue)

-
case study

-
dramatization

-
video documentary

-
simulation of an actual situation

-
radio or television news broadcast or news magazine

-
simulated interviews with key individuals

•
The class established general requirements and criteria for the presentations, and the teacher developed and distributed a rating scale. Each group was also responsible for collecting peer evaluations of its presentation and summarizing these as part of a final self-assessment of the project.

•
As students listened to each presentation, they recorded key points and added these to a personal scrapbook or journal. The teacher encouraged students to include any other articles, creative works, or reflections in their books. In the scrapbook or journal, each student also prepared a one-page synopsis of the issue that his or her group had studied and presented.

•
At the end of the unit, the teacher provided models and reviewed useful vocabulary and structures. Students were asked to develop a creative work (e.g., song, poem, video clip, cartoon, story) in response to one of the issues that had touched them. 

4. Defining the Criteria

The teacher reviewed the expectations for each task and discussed the following criteria with students. The teacher emphasized that in all assignments, the most important feature would be students’ ability to communicate meaning.

Group Oral Presentation

To what extent does the student:

•
take a clear position (point of view)

• 
provide thorough and detailed information; include specific examples to help develop understanding of point of view

•
respond to questions with appropriate information

•
give a relatively smooth presentation (pauses do not interfere with comprehension)

•
use intonation, body language, and visuals and props to support meaning

•
use a variety of vocabulary, idiom, and language structures

Scrapbook or Journal

To what extent does the student:

•
write clearly and in an understandable manner

•
present information logically

•
include accurate and relevant information

•
include key aspects of the topic

•
present a clear position or point of view (regarding own topic)

•
offer reasons, examples, and details to support views

•
include the following required elements:

-
key points recorded from each presentation

-
one-page written synopsis of the issue (own presentation)

-
self-evaluation of contributions and participation in the unit

-
bibliography that indicates use of a variety of appropriate [Target Language] resources

Individual Creative Work

To what extent does the student:

•
convey the central theme or message

•
offer a personal response or view about the issue

•
include oral, written, or visual details, reasons, and/or examples to support response

•
draw on elements of [Target Language] creative works

•
use language and/or visual images in an evocative way

5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to evaluate students’ work on this unit. Students were given copies of the rating scales and discussed them before they began working on their assignments. For the group presentations, each student in the group received the same rating, except in unusual circumstances.

Grade 12
Topic: Legend, Folk Tale, or Traditional Story

1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
exchange ideas, thoughts, and points of view, giving reasons and reactions

•
describe, narrate, and analyse events, situations, or experiences

•
use a wide range of vocabulary, complexity of expression, and idiom in past, present, and future 

•
interact spontaneously in a variety of meaningful, real-life situations

Acquiring Information
It is expected that students will:
•
retrieve, research, and analyse information from [Target Language] resources to complete meaningful tasks

•
synthesize acquired information in oral, visual, and written forms 

Experiencing Creative Works
It is expected that students will:
•
analyse and respond to authentic creative works from [Target Language] culture

Understanding Cultural Influences
It is expected that students will:
•
analyse and discuss how culture affects behaviour and attitude

2. Overview

The teacher developed a three-week unit for Grade 12 students on a [Target Language] legend, folk tale, or traditional story. Students read, analysed, and presented information on this story. The teacher used performance rating scales to evaluate students’ reading comprehension, written work, and oral presentations.

3. Planning for Assessment and Evaluation

•
Students explored common attributes of legends, folk and fairy tales, and traditional stories (e.g., hero/villain archetypes). The ensuing “think-pair-share” (see sample on page C-35) class discussion included the importance of stories in a culture. Students took notes which they later used in individual and group assignments.

•
In pairs, students created word-web/mind maps based around picture-prompts the teacher supplied from the story they would be studying. These word-webs contained students’ predictions about the characters and plot of the story. They shared their word-webs and predictions with another pair.

•
The teacher played a cassette recording of the story, omitting the ending. Students listened while reading a copy of the story.

• 
Before they heard the end of the story, students discussed possible endings. These were listed and later compared with the real ending. (Stronger students were challenged to write new endings to hand in.)

•
After hearing the story, the class determined which, if any, common attributes this story shared with their word web/mind maps and predictions. Also, they analysed language elements and conventions such as Once upon a time.... 

•
Students completed three comprehension activities:

-
They created a crossword based on vocabulary, characters, or plot and exchanged it with their partners (or another class).

-
They completed a character chart as they read the story on their own.

-
They received a list of key events from the story and rearranged the events into correct chronological order.

•
Based on notes and discussions, students created a character card for each of the central characters. (These cards resembled hockey cards.)

•
Students then each chose a character from the tale and created a character box to show their in-depth understanding of the character. Each student selected a container and eight items that were reflective of the character. Students also chose quotes from the story to support their choice of items. For example, in one box, the student included items such as a miniature paddle, birch bark, and a scroll. Students gave oral presentations of their character boxes, answering questions asked by the class.

•
In pairs or small groups, students created posters or web sites promoting imaginary film versions of this story. Each poster or web site contained two to three critiques, a summary of the plot, a list of actors and roles, the director’s name, the title, and an image of the key element of the story.

•
Students completed a jigsaw activity which compared the story to four other stories from [Target Language] culture (predetermined by the teacher). In their home groups, each student received one of four stories and a series of questions. They then moved into expert groups, where each group member had the same story. The members in each expert group read the story and answered the questions together. They then returned to their home groups and shared their learning. Questions included:

-
Was there a hero/villain in your story?

-
If yes, how did the hero/villain compare with the one in the story we read by the entire class?

-
In what country/region did the story take place? What cultural references did you notice?

-
What message or lesson does the story want to provide?
• 
In pairs, students completed research for reports on legends, folk tales, or traditional stories from the [Target Language] world (not covered in the jigsaw activity). Their reports analysed elements examined previously. During class presentation of the research reports, presenters answered spontaneous questions from the audience.

•
In groups, students decided on creative ways of presenting the stories, staying true to the original texts. They were given the choice of performing a dramatic performance, creating and reading a large-size storybook, or presenting a PowerPoint story board. During their in-class rehearsals, students evaluated their peers, using the Peer Evaluation Sheet.

4. Defining the Criteria

The teacher reviewed the expectations for each task and discussed the following criteria with students. The teacher emphasized that in all assignments, the most important feature would be students’ ability to communicate meaning.

Word-web/Mind Map

To what extent does the student:

•
predict the characters in the story

•
predict the plot of the story

•
include relevant and interesting details

•
show appropriate organization of information

•
spell key words and phrases correctly

Comprehension Activities 

To what extent does the student:

•
include all required information

•
provide relevant detail

•
show appropriate organization of information

•
use appropriate vocabulary, spelled correctly

Character Card

To what extent does the student:

•
create an individual character card for each central character

•
complete the personal information required for each central character

•
create a visual resemblance of the chosen character

•
include relevant and creative details

•
provide consideration for the audience (e.g., varied, eye-catching)

•
spell key words and phrases correctly

Character Box

To what extent does the student:

•
create a character box that reflects the character

•
include eight items representing key aspects of the character

•
quote from the story to support choice of items

•
explain how the objects relate to the character

•
include relevant and creative details

•
provide consideration for the audience (e.g., varied, eye-catching)

•
use a wide range of useful vocabulary and appropriate idioms

•
present expressively with some spontaneity

Poster or Web Site

To what extent does the student:

•
provide all required information

•
include relevant and interesting details with appropriate organization

•
show consideration for audience (e.g., eye-catching, easy to understand)

•
use appropriate and accurate patterns and frames to include known vocabulary and language structures

•
show understanding of the story’s plot, characterization, and theme

Prepared Oral Interactions and Discussions

To what extent does the student:

•
Meaning 

-
provide clear, relevant, accurate, and detailed information

-
include appropriate research support or attribution

-
present credible reasons and explanations for views presented

•
Language

-
support message with a wide range of vocabulary and idiom 

-
use appropriate tense and structure

•
Interaction

-
use strategies to maintain interaction and avoid communication breakdown (e.g., self-corrects, rephrases in [Target Language], adapts known structures to new situations)

-
communicate fluidly—pauses are brief and do not interfere with meaning

Written Research

To what extent does the student:

•
Meaning

-
provide clear, relevant, accurate, and detailed information

-
include appropriate research support or attribution

-
present credible reasons and explanations for views presented

•
Language

-
support message with a wide range of vocabulary and idiom 

-
make only minor errors in tense or structure, which do not reduce effectiveness

•
Organization

-
organize ideas clearly and logically to enhance message

-
use clear and appropriate transitions 

Creative Presentation

To what extent does the student:

•
include all the elements of the story

•
show evidence of creativity

•
create an engaging and interesting presentation

•
provide a clear message
5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to evaluate students’ work on this unit. Students were given copies of the rating scales and discussed them before they began working on their assignments. Comprehension-type activities in this unit were marked for completion only. The teacher marked four assignments for each student.

Introductory 11
Topic: Memories
1. Prescribed Learning Outcomes

Communicating
It is expected that students will:
•
ask for information, permission, and clarification and respond accordingly

•
describe and exchange information about activities, people, places, and things

•
communicate in past, present, and future

•
participate in a variety of meaningful, real-life situations

•
derive meaning in new language situations

Acquiring Information
It is expected that students will:
•
explain acquired information in oral, visual, and simple written forms

•
extract, retrieve, and process information from [Target Language] to complete meaningful tasks 

2. Overview

The teacher developed a series of activities over a two-week period in which students shared memories from different times in their lives, real or fictional, as well as something students would like to accomplish in the future. The teacher used performance rating scales to evaluate students’ reading comprehension, oral presentations, spontaneous oral responses, and written work.

3. Planning for Assessment and Evaluation

•
The teacher introduced the unit by showing the class a number of objects and photos that represented events and relationships in the teacher’s own life. The teacher described each object, along with the memories it evoked. During this activity, the teacher modelled a variety of vocabulary and patterns that could be used to describe past events.

•
The teacher explained that students would also be sharing some of their memories with the class, using objects and photos to accompany their presentations. Students were given the choice of whether they wanted to present actual events and memories from their lives or to invent fictional material.

•
The class brainstormed a list of some significant moments they had experienced, for example:

-
learning to ride a bike

-
moving

-
first day of school

-
best day at school

-
a favourite holiday

-
a special gift

-
an important family relationship

-
getting a driver’s licence

•
The teacher provided students with a short article to read about a well-known [Target Language] person. The article described the person’s childhood and made connections to the person’s accomplishments as an adult.  

•
The class discussed the information in the article and identified key vocabulary and structures used to describe past experiences.

•
In small groups, students created lists of useful language for describing past and future experiences. They brainstormed words and phrases they had previously learned, looked through magazines and other written material, and used their dictionaries. The teacher compiled the lists from each group into a class chart.

•
In [Target Language], each student prepared a list of ten significant moments or memories (real or invented) that he or she could comfortably share with the class. Students consulted classmates, the teacher, and other resources for vocabulary as they worked. For each event or memory, they recorded brief descriptions that included what happened, who was involved, and when it occurred. Students gave their lists to the teacher, who used the information to create a “people search” chart. Students then interviewed their classmates (in Target Language) to fill out the chart with information such as the following: Are you the person who...

-
went on a vacation to Hawaii?
-
has a new sister-in-law?

-
got a car for your birthday?
•
The teacher circulated, observing students and offering assistance and feedback about their oral use of language.

•
The teacher repeated the activity, focusing on future plans. These could be real plans or fictional (e.g., I want to ride in a hot-air balloon, I plan to be a lion-tamer in the circus).  

•
The teacher asked each student to prepare a short oral presentation describing three favourite memories and one of their future plans. The presentation also had to include an object or photo for each memory or future plan. The teacher reminded students that they could present real or fictitious information. 

•
The class discussed criteria for the presentations and expanded on the list of useful vocabulary and structures. 

•
Students practised their presentations with partners, who provided feedback and support. They also practised asking and responding to questions.

•
Students then took turns presenting their past and future memories to the class. At the end of each presentation, classmates were encouraged to ask questions. The teacher provided a recording form that students completed using information from the presentations. Information included: 

-
the name of the presenter

-
the three memories described

-
the one future plan

-
description of the objects or photos


Students also recorded the questions they asked during the presentation.

•
Students were asked to select their favourite memory or future plan and either write a short paragraph about it, draw a cartoon with captions, or write a song or poem.

4. Defining the Criteria

The teacher reviewed the expectations for each task and discussed the following criteria with students. The teacher explained that in all assignments, the most important feature would be students’ ability to communicate meaning.

Oral Presentation

To what extent does the student:

•
do their presentation entirely in understandable [Target Language]

•
provide relevant information and examples for three memories and one future plan

•
sustain use of [Target Language]—may pause or hesitate frequently, but pauses do not impede communication

•
pronounce most words accurately or approximately and attempt to model correct intonation

•
self-correct as needed (e.g., restarting, repeating a word or phrase)

•
use appropriate verb tenses and language structures to differentiate among past, present, and future time

•
attempt to engage the audience by including interesting or humorous details or by using new or unfamiliar language

Listening Record

To what extent does the student:

•
include all required information

•
include at least three appropriate questions 

Creative Response to Memories

To what extent does the student:

•
include relevant and creative detail

•
show consideration for the audience (e.g., varied, eye-catching)

•
provide a comprehensible message

•
show appropriate organization of information

•
attempt to engage the reader

•
use a range of appropriate vocabulary, including new vocabulary to support and enrich the message

5. Assessing and Evaluating Student Performance

The teacher used performance rating scales to evaluate students’ work on this unit. Students were given copies of the rating scales and discussed them before they began working on their assignments. 
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